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INTRODUCTION

And these words, which I command thee this day, shall be in thy 
heart. And thou shalt teach them diligently unto thy children and 
shalt talk of them when thou sittest in thine house, and when thou 
walkest by the way, and when thou liest down, and when thou 
risest up.—Deuteronomy 6:6-7

The command given by God in Deuteronomy 6:6-7 is to be our 
goal. As parents we want our children to be well trained. Morning, 
noon, and night . . . we want them exposed to the truth. Our desire 
is that throughout all the waking hours of the day, “whatever is right, 
whatever is lovely (and) whatever is praiseworthy” (Phil 4:8) will be 
impressed upon their minds and hearts. In every area of their stud-
ies—literature, science, government, philosophy, history, etc.—we 
want every thought to be brought into obedience to Jesus Christ (2 
Cor 10:5).

This goal, however, is not easily achieved. Such an education is 
possible only in the consistently Christian school or when children 
are instructed in a consistently Christian home. For a variety of rea-
sons, Christian school is often beyond the reach of a majority of 
Christian parents. For some, these schools are few and far between, 
or too expensive. For others, work and other necessary commitments 
make home-schooling an impossibility, at least for the immediate 
future. And in some countries, Christian schools simply do not exist, 
and home-schooling is forbidden by law. What, therefore, are con-
cerned Christian parents to do? Is there an answer?

Today in many nations around the world, government controlled 
education openly promotes the religion of Secular Humanism in 
the classroom. In these schools, a selfish, hedonistic, anti-God reli-
gion has become the semi-official religion taught to the students. 
Jesus Christ is ridiculed, moral values taught by parents and church 
are divided, and sexual promiscuity, adultery, fornication, abortion, 
divorce, and euthanasia are presented as both healthy and fashion-
able. In addition, the acceptance of homosexuality is promoted as 
an exercise in personal freedom, with much time spent in amoral sex 
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education instruction. And it is not unusual for young people to be 
indoctrinated at school with the idea that their fathers and mothers 
are old-fashioned, ignorant, and out of touch with modern society. 
What is a parent to do? Is there an answer?

Apart from the consistent Christian day school and home school, 
there are no easy answers. However, what we are attempting to do, 
beginning with chapter two, is to offer a solution that we believe will 
be helpful. Having tested this plan with public school students and 
their parents, we know it has merit. If used faithfully, it does provide 
a “safety net” or “ark” of protection.

The best answer, of course, is a daily Christian education. 
However, as a stop-gap measure, or simply to augment your pres-
ent Christian day school or home school instruction, we offer The 
SafetyNet Plan.

FURTHER READING

Bavinck, Herman. The Philosophy of Revelation. Grand Rapids, MI: Baker 
Book House, 1979 (1909).

Kuyper, Abraham. Lectures on Calvinism. Grand Rapids, MI: Eerdmans, 
1931, 1970 (1898).

North, Gary (ed.) Foundations of Christian Scholarship. Essays in the Van Til 
Perspective. Vallecito, CA: Ross House Books, 1976. Essays on psychol-
ogy, history, economics, education, political science, sociology, math-
ematics, apologetics, etc.

Schaeffer, Francis A. The Complete Works of Francis A. Schaeffer: A Christian 
Worldview. Westchester, IL: Crossway Books, 1982.

Van Til, Cornelius. The Defense of the Faith. Phillipsburg, NJ: Presbyterian 
and Reformed, 1955, 1967.

vi Developing a Christian Worldview through Family Devotions
C

op
yr

ig
ht

 ©
19

94
 C

hr
is

tia
n 

Li
be

rty
 P

re
ss



1 
THE PROBLEM OF 

HUMANISTIC EDUCATION

Before we begin to outline The SafetyNet Plan in chapter two, 
we must first take another look at the problem. The book of Proverbs 
speaks of clearly seeing the evil and then taking the corrective action. 
Where there is no vision, the solution is sure to fail. We must, there-
fore, be firmly convinced of the problem.

Most dictionaries define humanism as some sort of contempo-
rary cult which substitutes faith in man for faith in God. And it is 
exactly this faith—the religion of man—that we claim the govern-
ment schools are promoting.

In 1985 U.S. Secretary of Education, William Bennett, was asked 
a question at his first press conference: “The claim has been made 
that Secular Humanism is taught in the schools. By your definition, 
what is it?” Bennett responded, “… there is something called Secular 
Humanism—it’s not mysterious, it’s not something that one has to 
wonder about its meaning … read the Humanist Manifesto.…”

John Dewey, known as the father of progressive education, signed 
the Manifesto. So did C.F. Potter, who is the author of Humanism: 
A New Religion. In his book, Potter writes: “Education is thus a most 
powerful ally of humanism, and every American public school is a 
school of humanism. What can the theistic Sunday schools, meeting 
for an hour once a week, and teaching only a fraction of the children, 
do to stem the tide of a five-day program of humanistic teaching?”

For the humanist, the purpose of education is to train up the 
child to be a servant of man and answerable to man. However, for 
the Christian, the purpose of education is to train up the child to be 
a servant of the Lord Jesus Christ and answerable to God.

Therefore, what we have today are two competing powers. There 
is a gigantic battle taking place for the souls, the minds, and the bod-
ies of our sons and daughters. It is a battle for the spiritual develop-
ment and scholastic well-being of our precious children. And in this 
warfare there can be no substitute for victory.

1
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In Jeremiah 10:2 we read, “Learn not the way of the heathen.” 
The apostle Paul also tells us, “Beware lest any man spoil you through 
philosophy and vain deceit.” Sad to say, many of our Christian young 
people are learning and copying the ways of the pagans. They have 
become rebellious. Parents are no longer honored. Interest in church 
and spiritual things has declined. Humanistic philosophy has spoiled 
their hearts.

Leading secular humanist Paul Blanchard, writing in The 
Humanist, pronounced: “I think the most important factor leading 
us to a secular society has been the educational factor. Our schools 
may not teach Johnny to read properly, but the fact that Johnny is in 
school until he is 16 tends to lead toward the elimination of religious 
superstition. The average child now acquires a high school educa-
tion, and this militates against Adam and Eve and all other myths of 
alleged history.”

Yes, we know that our youngsters and teenagers must some day 
face the real world out there with all of its humanistic perversion, sin, 
and debauchery. Such are the very things that people encounter in 
the adult world every day. However, godly discernment makes crystal 
clear the fact that adults are far better equipped to handle these situ-
ations emotionally and otherwise. They are also, generally speaking, 
more solidly grounded in biblical morality and Christian ethics. But 
children are vulnerable. Teenagers are very impressionable. They must 
be protected. Help must be given. God’s Word demands it.

THE SOLUTION

The practical solution to today’s educational problem is a Bible-
based system of education in which all subjects are studied from a 
biblical worldview. When children are taught to interpret all that they 
learn through the eyes of Scripture, and are trained biblically how to 
apply what they learn, they acquire true knowledge and wisdom and 
develop a strong godly character.

This, then, is the purpose of this book. Whether your children 
are in a Christian day school or home school, or whether they are 
in a government school, this book has been designed to provide 
Christian parents with a basic biblical understanding of the key areas 
of learning. Armed with this understanding, parents should be able 
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to approach their children’s school subjects with discernment that can 
be used to reach and to train their sons and daughters in the correct 
interpretation and application of what they learn. 

Beginning with chapter three, each chapter concentrates on a 
particular school subject (nine in all) and is divided into two sec-
tions: The Purpose and the Points of Emphasis. The Purpose sec-
tion defines the use of each subject in the plan of God. The Points 
of Emphasis demonstrate either a practical approach to each subject 
through the use of key questions or a practical application of God’s 
Word to each area of learning. The Purpose and Points of Emphasis 
sections have been designed to work hand-in-hand. 

If your children are in a Christian day school or home school, this 
book will help you not only to reinforce what they’re already learn-
ing, but to add even greater dimension to their studies. On the other 
hand, if your children are in a government school, this book will 
help you to compare what they’re learning with the Holy Scriptures, 
which will enable you to more easily identify any errors they are being 
taught and to contrast these errors with biblical truth. Using the bib-
lical system of comparison and contrast is a powerful teaching tool.

Over and over we hear the words “the decline of the American 
family.” As parents, we must remedy the situation. It is our God-
given responsibility.

FURTHER READING

Berkhof, Louis, and Van Til, Cornelius. Foundations of Christian Education, 
Addresses to Christian Teachers. Christian Perspectives, Edited by Dennis 
E. Johnson. Phillipsburg, NJ: Presbyterian and Reformed, 1990.

DeJong. Norman. Education in the Truth. Phillipsburg, NJ: Presbyterian and 
Reformed, 1969.

Rushdoony, Rousas J. The Philosophy of the Christian Curriculum. Vallecito, 
CA: Ross House Books, 1985.

Thoburn, Robert. The Children Trap: Biblical Principles for Education. Fort 
Worth, Texas: Dominion Press, 1986.

Van Til, Cornelius. Essays on Christian Education. Phillipsburg, NJ: 
Presbyterian and Reformed, 1971.

Vos, Johannes, What is Christian Education? Pittsburgh, PA: Crown and 
Covenant, n.d. (pamphlet).
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INTRODUCTION

John Dewey, known as the father of progressive education, signed 
the infamous Humanist Manifesto. So did D. F. Potter, the author of 
Humanism: A New Religion. In his book Potter writes that “education 
is thus a most powerful ally of humanism, and every American public 
school is a school of humanism. What can the theistic Sunday schools, 
meeting for an hour once a week, and teaching only a fraction of the 
children, do to stem the tide of a five-day program of humanistic 
teaching?”

In wrestling with that question back in the 1960s I came to the 
conclusion that government-controlled education is not the answer—
and that Sunday schools, Awana Clubs, church youth groups, and 
Sunday services can never offset a five-day-a-week, and six-to-seven-
hour-a-day exposure to humanistic instruction. There must be an 
alternative!

And yes, there is a biblical answer. It is consistent Christian 
education. Because of this we organized the independent and non-
denominational Christian Liberty Academy in 1968, and our home-
schooling program, CLASS, in 1969. God has blessed us with tens 
of thousands of students … and families across America and around 
the world have been blessed as children have been trained in the way 
they should go. 

I am thankful to a home school mother (name unknown) who 
many years ago sent me information which has been edited, revised, 
and/or rewritten, and expanded. It has been included in chapter two. 
I have collected, researched, and prepared materials to provide you 
with an acute analysis of the present educational crisis. My thanks to 
all who have assisted in this project.

Dr. Paul D. Lindstrom 
1939–2002
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CHAPTER 1

STUDENTS AT RISK

Times have certainly changed! Just ask the folks in Fresno, 
California. Increasing attendance at the local public school 

brings in more money for the school district. State funding is based 
on average daily attendance. How, therefore, do you get students to 
class more often? Here’s one experiment. Fresno High School bet 
$10,000 of tax-payer funds that prizes of cash and merchandise would 
bring students to class on time and more often. The school started an 
attendance lottery. Weekly prizes were small—a portable stereo, for 
instance. But prizes at the end of each quarter were as large as home 
stereos, video cassette recorders, and $200 in cash. Fresno High’s 
school site council, administrators, and student council approved the 
plan. Fifty-four teachers agreed with the idea, and eleven did not. 
Needless to say, the plan was an educational failure.

Of all of the problems facing the United States today, many 
thoughtful persons believe the decay in education to be the most 
important. It is less spectacular than the economy, or the Middle East, 
or scandals in government and so on, and it receives comparatively 
less publicity from the media. It is, nonetheless, the most ominous 
because, by a combination of insidious design and sheer ineptitude, it 
is turning out young citizens, the nation of tomorrow, who are almost 
totally unprepared to face life, intellectually and spiritually. To fur-
ther abuse a much-abused quotation: “A little learning is a dangerous 
thing.”

WHAT ABOUT READING?

Protagonists of modern education will rise immediately and 
demand by what right can one call education “decaying”? Well, take 
reading for example. To most of us, the simple ability to read is as 
natural as breathing. From the Greeks through the early Americans, 
reading was recognized as a necessity, even if education progressed 
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no further. Recently, three major employers in the largest midwestern 
city, the telephone and electric companies and a giant oil corpora-
tion, admitted that they had to set up “schools” within their own 
organizations so that recently graduated high school students could 
be taught to read well enough to be able to understand some part of 
their new jobs! Parenthetically, the school budget for that city is almost 
half again as large as the total United States budget for any year up to 
1918 (and that was a war year)!

Before the draft was discontinued, an officer involved in its plan-
ning operations wrote, “[The draftees’] performance in the relatively 
undemanding Armed Forces Qualification Test revealed that they are 
too unlettered to read and understand even the simplest Army training 
manuals.” Things have now gone from bad to worse.

A former member of the U.S. Senate, a semanticist and educator 
before his election, wrote that only one or two members of that world-
changing body had sufficient command of the English language to use 
it correctly. He continued, “A large and growing number of children 
in this country are being given only a token education, a sham and a 
fraud.”

A Nation At Risk is an unbelievable report on educational life in 
America. It is an official U.S. government document. As the years have 
passed since the National Commission on Excellence in Education 
first published its findings in 1983, the crisis has only worsened. The 
report noted:

“If an unfriendly foreign power had attempted to impose on America 
the mediocre educational performance that exists today, we might well 
have viewed it as an act of war. As it stands, we have allowed this to 
happen to ourselves.… We have, in effect, been committing an act of 
unthinking, unilateral educational disarmament.

“Our society and its educational institutions seem to have lost sight of 
the basic purposes of schooling.… The educational foundations of our 
society are presently being eroded by a rising tide of mediocrity that 
threatens our very future as a nation and a people.”

The educational dimensions of the risk were amply documented 
in testimony received by the Commission. For example:

“International comparisons of student achievement, completed a 
decade ago, reveal that on 19 academic tests American students were 
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never first or second and, in comparison with other industrialized 
nations, were last seven times.

“Tens of millions of American adults are functionally illiterate by the 
simplest tests of everyday reading, writing, and comprehension.

“About 13 percent of all 17-year-olds in the United States can be con-
sidered functionally illiterate. Functional illiteracy among minority 
youth may run as high as 40 percent.

“Average achievement of high school students on most standardized 
tests is now lower than 26 years ago when Sputnik was launched.

“Over half the population of gifted students do not match their tested 
ability with comparable achievement in school.

“The College Board’s Scholastic Aptitude Tests (SAT) demonstrate a 
virtually unbroken decline. Average verbal scores fell over 50 points 
and average mathematics scores dropped nearly 40 points.

“College Board achievement tests also reveal consistent declines in 
recent years in such subjects as physics and English.

“Both the number and proportion of students demonstrating superior 
achievement on the SATs (i.e., those with scores of 650 or higher) have 
also dramatically declined.

“Many 17-year-olds do not possess the “higher order” intellectual skills 
we should expect of them. Nearly 40 percent cannot draw inferences 
from written material; only one-fifth can write a persuasive essay; and 
only one-third can solve a mathematics problem requiring several 
steps.

“There was a steady decline in science achievement scores of U.S. 17-
year-olds as measured by national assessments of science.

“Remedial mathematics courses in public 4-year colleges increased by 
72 percent and now constitute one-quarter of all mathematics courses 
taught in those institutions.

“Average tested achievement of students graduating from college is also 
lower.

“Business and military leaders complain that they are required to spend 
millions of dollars on costly remedial education and training programs 
in such basic skills as reading, writing, spelling, and computation. The 
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Department of the Navy, for example, reported to the Commission that 
one-quarter of its recent recruits cannot read at the ninth grade level, 
the minimum needed simply to understand written safety instructions. 
Without remedial work they cannot even begin, much less complete, 
the sophisticated training essential in much of the modern military.

The report therefore went on to say, “The average graduate of our 
schools and colleges today is not as well-educated as the average gradu-
ate of 25 or 35 years ago, when a much smaller proportion of our 
population completed high school and college. The negative impact 
of this fact likewise cannot be overstated.”

HELPLESS AND HOPELESS

The results of the most comprehensive literacy study ever under-
taken by the U.S. Department of Education were released in 1993. 
The 14 million dollar project revealed that nearly half of all adult 
Americans cannot read and write sufficiently to get and keep a decent 
job. More than half of all high school graduates were found to have 
restricted abilities in math and reading. This, and even more unbe-
lievable educational information, was widely disseminated by the 
news media in September, 1993 (Boston Globe, 9/19/93; USA Today, 
9/9/93; Chicago Sun Times, 9/27/93).

An article in one of our local newspapers is entitled “The Real 
Horror of Being Illiterate.” It begins, “It is virtually impossible for 
those Americans who have beaten the system to comprehend the full 
horror of not being able to read. Non-readers flounder and fall back, 
they become the drop-outs, the pushed-outs, the unemployed and the 
unemployable—frustrated and bitter, helpless and hopeless. Not for 
them the pleasure of reading great American and English literature. 
Not for them the relaxation of the sports pages, or the humor of the 
comics. Their lives are void inside a vacuum. All too tragically they 
are often considered mentally retarded.” The author continues, “The 
evidence is overwhelming that millions of junior high and high school 
students today cannot read their textbooks. Millions more stumble 
and struggle their way through.” Yes, it certainly must be said that the 
government educational system is a sick, multi-billion dollar social 
institution in the midst of a crisis.

4  Weighed in the Balance and Found Wanting
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PARENTS ON THE WARPATH

I have in front of me two issues of the Readers Digest Magazine. 

In one there is an article by the title, “Are We Becoming A Nation Of 

Illiterates?” The other issue begins with the story, “Why Johnny Can’t 

Write.” These are most interesting articles. They point out that parents 

all over the United States are disturbed. They are disturbed because 

children are not being taught to read, write, spell, and do math as they 

should be taught. Millions of parents throughout the United States are 

upset not only with their children’s academic deficiencies, but with 

all of the amoral sex education, socialism, sensitivity training, value’s 

clarification, behavior modification, drugs, violence, outcome-based 

education, the lack of discipline and many other things within the 

government schools. Parents are disturbed that in the government 

schools Christian ideals and principles are simply not being taught. 

Old fashioned morality has been thrown right out the school window. 

No wonder parents are upset. No wonder they are removing their 

children from the government schools.

General Nathan F. Twining, on his retirement as Chairman of the 

Joint Chiefs of Staff, stated, “I can’t help but wish that our educational 

processes had inspired a stronger faith in American values, and the 

resolution and the guts and fortitude to maintain them.” Statistics 

and comments abound. Perhaps they are summed up by the cynical 

remark of one critic, “Johnny may not read; but, he can be so well-

adjusted that he won’t know the difference.”

However, to John Dewey, one of the modern founders of progres-

sive education, and his cohorts, the purpose of education was to adjust 

the individual to life. In other words, education for education’s sake 

was worthless. Its value lay in reducing the individual to the common 

level of his “peer group.” No educational competitiveness, no grading, 

and no discipline would be the ideal. This era saw the beginning of 

such terms as “orientation,” “group dynamics,” “social living,” “peer 

groups,” et al.
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A LOOK AT THE PAST

Historians (merely chronicling the development of education with-
out delving into the reasons for its transitions) have almost uniformly 
ascribed the immense rise of the concepts of progressive education to 
the increasing dissatisfaction with nineteenth-century classicism. The 
foundation was actually laid many years earlier, however. Progressive 
education was the result of a carefully managed, very long-term pro-
gram.

Education was regarded as of primary importance by the American 
colonists. “Prior to the introduction of compulsory public education,” 
one historian has noted, “Americans were probably the most literate 
people in the world.” Almost all of this literacy resulted from private 
schooling—either home schooling or in traditional schools. There was 
no government interference. To quote the same author again, “There 
were no accrediting agencies, no regulatory boards, no teacher certifi-
cation requirements. Parents had the freedom to choose whatever kind 
of school or education they wanted for their children.” Traditional 
private schooling did not preclude the poor. Almost every school had 
provisions for charity pupils. Pennsylvania actually paid the tuition to 
a private school for parents who could not afford to do so.

Thus, the “common school” (as the first public schools were called) 
did not come into existence because education was offered only to 
the wealthy, as some progressive educators would like us to believe. 
Common schools were created in response to a need. They appeared 
first in Massachusetts to insure the transfer of Christianity to suc-
ceeding generations. The Reformation had established the authority 
of the Bible, and its proper interpretation required a high degree of 
specific literacy. Hence, communities of a certain size required elemen-
tary schools, and larger communities grammar schools, so that Latin, 
Greek, and Hebrew could be taught for the proper appreciation of 
Biblical literature. These common schools were purely local. There 
was no state or central authority. The consolidating link was biblical 
Christianity. However, private schools and home schooling continued 
to flourish, being preferred by most citizens.
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